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Inauguration of the GRACE Child Development and Life Skills Education Centre 

 

Not Just Certificates: Building the Next Generation Through Knowledge, Skills and Values 

GRACE A national NGO, Khulna Launches “Child Development and Life Skills Education Centre” in Botiaghata 
Khulna, 10 September 2026; 

 

 

Location: Kachubunia Village, Jolma Union, Botiaghata Upazila, Khulna 

Date: 10 September 2026 

Initial Learners: 20 children  

Event Participants: Approximately 150 people 

 

1. Background 

The coastal and riverine communities of Botiaghata Upazila, particularly those living along the banks of the 
Rupsha River, face multiple and interconnected forms of vulnerability. The communities living in the riverbank 
areas are highly dependent on fishing and other climate-sensitive livelihoods, making them particularly 
exposed to climate change, river erosion, flooding, waterlogging, income shocks and other environmental 
hazards. 

The fisher community in and around Kachubunia and Jolma Union represents one of these vulnerable 
populations. Many households depend primarily on fishing and daily labour for their livelihoods, while 



 
opportunities for alternative income generation remain limited. Recurrent disasters and environmental 
changes can reduce fishing opportunities, damage household assets, disrupt income and create additional 
pressure on families to prioritize immediate survival needs. 

These vulnerabilities also have a direct impact on children's education. Economic hardship, livelihood 
insecurity, distance to educational institutions, child labour, early marriage, disaster-related displacement and 
loss of household income can interrupt children's regular attendance and increase the risk of school dropout. 

Recognizing that education is an important pathway for reducing long-term vulnerability, GRACE (Green 
Resilience and Cooperation for Ecosystem) has initiated the “GRACE Child Development and Life Skills 
Education Centre” in Kachubunia village of Jolma Union, Botiaghata Upazila. 

The centre has been established with the vision of providing children from vulnerable households with 
opportunities not only for academic learning but also for developing moral values, life skills, creativity, health 
awareness, environmental consciousness and social responsibility. 

The initiative was formally inaugurated on 10 September 2026, with approximately 150 local children, parents, 
teachers, social workers and community representatives participating in the event. 

 

2. Justification for Educational Intervention by GRACE 

The findings from the community assessment demonstrate a strong and interconnected need for targeted 
educational intervention in climate-vulnerable and economically disadvantaged communities. Education 
barriers are not isolated; rather, they are closely linked with poverty, livelihood insecurity, disasters, inadequate 
housing, limited preparedness and social vulnerability. 

2.1 Poverty and livelihood insecurity 

Poverty is the most significant barrier to education, affecting 78% of households, while disaster and river 
erosion affect 55%. In addition, 46% report distance to school as a barrier, while child labour (39%) and early 
marriage (32%) create further risks of irregular attendance and dropout. 

These challenges are intensified by household economic insecurity: 

• 88% of households have no access to alternative livelihoods; 

• 89% have no savings capacity; 

• 63% are in debt; and 

• 87% have no effective coping strategy during income shocks. 

Consequently, many families may be compelled to prioritize immediate household income and survival over 
children's education. 

For fishing-dependent households, income can fluctuate significantly according to weather conditions, river 
conditions, fishing opportunities and disaster events. Educational support therefore needs to be sensitive to 
the economic realities of these families. 

2.2 Climate and disaster vulnerability 

Climate-related hazards further threaten children's educational continuity. 

• 88% of households are exposed to flooding; 

• 76% are exposed to river erosion; 

• 82% live in fragile or temporary housing; 



 
• Households lose an estimated 19 workdays on average during disruptive events; and 

• 52% experience more than 40% income loss during disasters. 

Preparedness is also limited. Only 23% of households consistently receive early warnings, while only 18% are 
able to fully act upon warnings. 

When disasters occur, children may experience interruptions in schooling because families lose income, homes 
or productive assets, relocate temporarily, or become occupied with recovery and survival activities. 

Therefore, education in these communities should not be viewed only as academic support. It should also 
strengthen children's capacity to understand climate risks, protect themselves during emergencies and develop 
skills that contribute to household and community resilience. 

2.3 Child protection and gender-related concerns 

The assessment also identifies significant protection concerns. Child labour and early marriage are reported 
as important barriers to education, while 57% of women do not participate in community committees. 

Without appropriate support, children from extremely poor and climate-vulnerable households may face 
greater risks of school dropout, child labour, early marriage and exclusion from opportunities for personal 
development. 

An accessible community-based learning centre can therefore provide children with a safe, supportive and 
inclusive space where they can learn, interact, develop confidence and acquire knowledge beyond the formal 
school curriculum. 

2.4 Rationale for GRACE's integrated approach 

Based on these findings, GRACE's educational intervention goes beyond conventional academic tutoring. The 
initiative adopts an integrated approach combining: 

• Foundational and supplementary education; 

• Moral values and ethics; 

• Life skills; 

• Health and nutrition; 

• Creativity and sports; 

• Environmental awareness; 

• Climate change awareness; 

• Disaster preparedness; 

• Social responsibility; and 

• Child protection and inclusion. 

Such an approach can help address both the immediate educational needs of children and some of the 
underlying social and environmental factors that influence educational continuity. 

 

 

 

 



 
 

3. Objective of the Initiative 

Overall Objective 

To contribute to the holistic development of children from vulnerable and climate-affected communities by 
providing accessible educational support, life skills, moral values, creativity, health awareness and 
environmental knowledge. 

Specific Objectives 

1. To provide supplementary educational support to children from pre-primary to Class Five. 

2. To improve children's foundational learning and confidence. 

3. To develop moral values, ethics and social responsibility from an early age. 

4. To strengthen children's practical life skills and decision-making abilities. 

5. To promote awareness of health, hygiene and nutrition. 

6. To encourage creativity, sports and positive social interaction. 

7. To introduce children to climate change, environmental protection and disaster preparedness. 

8. To provide an inclusive and child-friendly learning environment for children from economically 
vulnerable households. 

9. To engage parents and community members in supporting children's education and development. 

10. To establish a replicable community-based education model for other climate-vulnerable communities. 

 

 

4. Methodology and Implementation Approach 

GRACE has adopted a community-based and shared-responsibility model for operating the Child 
Development and Life Skills Education Centre. 

4.1 Target children 

The initial phase has started with 20 children from the local community, particularly children from vulnerable 
beneficiary households. 



 
The target group includes children from 
pre-primary level to Class Five. 

The initiative is designed to prioritize 
children who may face greater educational 
disadvantages because of household 
poverty, livelihood insecurity, disaster 
exposure or other social vulnerabilities. 

4.2 Community-based teachers 

GRACE will identify capable and suitable 
teachers from within the local community. 
The teachers will be: 

• Selected based on their 
educational qualifications and 
suitability; 

• Trained/oriented by GRACE; 

• Supported with appropriate teaching guidance and materials; and 

• Engaged to provide regular educational and life-skills sessions. 

Using teachers from the community is expected to improve accessibility, community ownership and continuity 
of the intervention. 

 

4.3 Shared contribution model 

The centre follows a 50:50 cost-sharing approach for teacher remuneration: 

• 50% of the teachers' remuneration will be contributed by parents/guardians; 

• 50% will be contributed by GRACE. 

This model is intended to create a sense of shared responsibility among families while ensuring that children 
from vulnerable households can access educational support. 

GRACE will provide the necessary learning materials, teaching and learning resources, training, educational 
logistics and other required support for operating the centre. 

 

4.4 Learning approach 

The centre will use a child-friendly and participatory approach rather than relying exclusively on textbook-
based teaching. 

Activities may include: 

• Academic learning support; 

• Reading and writing practice; 

• Storytelling; 

• Group activities; 

• Creative activities; 



 
• Drawing and cultural activities; 

• Games and sports; 

• Health and hygiene sessions; 

• Nutrition awareness; 

• Ethics and values education; 

• Environmental activities; 

• Climate and disaster awareness; and 

• Life-skills development. 

The approach will encourage children to learn, practice, participate and express themselves, rather than 
simply memorize information for examinations. 

 

5. Inauguration Event and Community Participation 

The Child Development and Life Skills Education Centre was formally inaugurated on 10 September 2026 at 
Kachubunia village in Jolma Union. 

Approximately 150 people, including children, parents, teachers, social workers and community 
representatives, attended the event. 

Participants emphasized that children's development cannot be ensured by limiting education to conventional 
or textbook-based learning alone. Alongside formal education, children need opportunities to develop morality 
and values, health and nutrition awareness, life skills, creativity, environmental consciousness and social 
responsibility. 

The participants appreciated GRACE's initiative and expressed their willingness to provide community support 
and cooperation for the continued operation and expansion of the centre. 

Md. Shariful Islam, representing GRACE, stated that the centre had initially started with 20 children but would 
be expanded in the future. He highlighted that the centre would focus on ethics and values, health and 
nutrition, life skills, creativity and sports, climate change and environmental awareness. 

Md. Sakib Hossain, another GRACE representative, was also present at the event. 

Local teacher Samp Rarani Halder highlighted the importance of enabling children to move beyond an 
examination-oriented education system and develop knowledge, skills, moral values and creativity that can 
help them become responsible citizens. 

 

 

6. Continued and Emerging Impact on the Fisher Community 



 
Although the initiative has only recently been launched, its potential and emerging impact extend beyond 
classroom learning. 

6.1 Supporting educational 
continuity 

For children from fishing-
dependent households, 
household income can be 
highly uncertain. By bringing 
supplementary learning 
opportunities closer to the 
community, the centre can 
help children continue 
learning despite economic 
and environmental 
difficulties. 

6.2 Reducing educational 
inequality 

Children from economically disadvantaged households may have fewer opportunities for private tutoring, 
educational materials and extracurricular learning. The GRACE centre can help reduce this gap by providing 
community-based educational support and learning resources. 

6.3 Building resilience among children 

Children living beside the Rupsha River are growing up in an environment where flooding, erosion, 
waterlogging and other climate-related risks are part of everyday life. 

Introducing climate awareness and disaster preparedness at an early age can help children understand risks 
and develop safer behaviours. Children can also share relevant knowledge with their families, creating a 
potential child-to-family knowledge transfer mechanism. 

6.4 Strengthening parents' engagement 

The 50:50 contribution model creates an opportunity for parents to become active partners in their children's 
education rather than viewing education as the sole responsibility of schools or NGOs. 

Regular interaction between teachers, parents and GRACE can help identify attendance problems, learning 
gaps and protection concerns at an early stage. 

6.5 Promoting child protection 

The centre can serve as a community platform for identifying and discussing risks associated with child labour, 
early marriage, school dropout and other forms of social vulnerability. 

Regular engagement with parents and community representatives can strengthen awareness that children's 
education, safety and development are collective community responsibilities. 

6.6 Building community ownership 

The use of community-based teachers and shared financial contributions can strengthen local ownership of 
the initiative. 



 
Over time, the centre can evolve from an externally supported project into a community-supported 
educational platform, 
with GRACE continuing 
to provide technical 
guidance, capacity 
building, learning 
materials and quality 
assurance. 

6.7 Creating a model for 
climate-vulnerable 
communities 

The experience from 
Kachubunia can 
potentially demonstrate 
how a relatively small, 
community-based 
education initiative can 
combine academic 
support with life skills, 
child protection, climate 
awareness and 
environmental 
education. 

If documented properly, 
the model could be 
adapted for other 
vulnerable riverbank, 
coastal and fishing 
communities. 

 

 

7. Expected Outcomes 

The initiative is expected 
to contribute to the 
following outcomes: 

1. Improved 
foundational 
learning among 
participating 
children. 

2. Improved 
regularity and 



 
continuity of children's learning. 

3. Increased confidence, communication and participation among children. 

4. Improved understanding of moral values and social responsibility. 

5. Increased knowledge of health, hygiene and nutrition. 

6. Improved life skills and problem-solving abilities. 

7. Increased participation in creative, cultural and sporting activities. 

8. Increased awareness of climate change, environmental protection and disaster preparedness. 

9. Increased parental engagement in children's education. 

10. Greater community awareness of child labour, early marriage and school dropout risks. 

11. Strengthened community ownership of children's education. 

12. Development of a practical community-based education model that can be replicated in other climate-
vulnerable areas. 

 

8. Monitoring and Learning 

GRACE should establish a simple monitoring system to assess both educational progress and wider social 
impact. 

 

 

 

Key indicators may include: 

Area Suggested Indicator 

Participation Number of enrolled children 

Attendance Monthly attendance rate 

Learning Periodic assessment of reading, writing and numeracy 

Life skills Changes in selected life-skills competencies 

Health Knowledge of hygiene, nutrition and healthy practices 

Protection Awareness of child labour and early marriage risks 

Climate Knowledge of climate hazards and preparedness 

Parent engagement Number of parent meetings/participation 

Community ownership Parent/community contribution and participation 

Retention Number of children continuing in the programme 



 

Area Suggested Indicator 

Expansion Number of additional children/community members reached 

A baseline assessment should be conducted at the beginning, followed by periodic assessments every 3–6 
months to document changes in learning, behaviour, participation and resilience. 

 

9. Recommendations for Further Expansion 

Based on the vulnerability of the fisher community and the interconnected barriers to education, the following 
actions are recommended: 

9.1 Gradual expansion of student coverage 

GRACE may gradually expand the programme from the initial 20 children to additional vulnerable children from 
Kachubunia and surrounding villages, while maintaining manageable teacher-student ratios. 

9.2 Prioritize the most vulnerable children 

Expansion should particularly consider children from: 

• Extremely poor households; 

• Fishing-dependent families; 

• Female-headed households; 

• Households affected by river erosion; 

• Families experiencing disaster-related income loss; 

• Children at risk of dropping out; 

• Children involved in child labour; and 

• Children vulnerable to early marriage. 

9.3 Establish a structured life-skills curriculum 

GRACE should develop a simple age-appropriate curriculum covering: 

Values → Life Skills → Health & Nutrition → Child Protection → Climate & Disaster Preparedness → 
Environment → Creativity → Leadership. 

9.4 Strengthen the parent contribution mechanism 

The 50:50 teacher-payment model should be carefully monitored to ensure that the contribution does not 
become a barrier for the poorest households. GRACE may consider a graduated or vulnerability-based 
contribution mechanism if necessary. 

9.5 Link education with livelihood resilience 

Since poverty and livelihood insecurity are major causes of educational disruption, the education programme 
should be connected with GRACE's wider livelihood, climate resilience and social protection initiatives where 
appropriate. 

9.6 Develop a child protection referral mechanism 

GRACE should establish a simple referral system for children identified as being at risk of child labour, early 
marriage, abuse, severe poverty or school dropout. 



 
9.7 Introduce environmental and climate learning through practice 

Rather than relying only on classroom lessons, children could participate in: 

• Tree planting; 

• Waste management; 

• Water conservation; 

• Climate awareness campaigns; 

• Disaster preparedness drills; 

• River and ecosystem awareness activities; and 

• Community environmental observation. 

9.8 Develop a community education fund 

In the longer term, GRACE may explore establishing a Community Child Education Fund, supported by GRACE, 
parents, local philanthropists, community members and development partners, to sustain educational 
activities for the poorest children. 

9.9 Document and replicate the model 

The Kachubunia centre should be treated as a learning pilot. GRACE should systematically document: 

• What works; 

• What does not work; 

• Cost per child; 

• Parent participation; 

• Learning outcomes; 

• Retention; 

• Community contribution; and 

• Changes in children's knowledge and behaviour. 

Based on evidence from the first 6–12 months, GRACE can consider replicating the model in other climate-
vulnerable communities of Botiaghata and other riverbank and coastal areas. 

 

10. Conclusion 

The inauguration of the GRACE Child Development and Life Skills Education Centre represents an important 
community-level initiative to address the educational challenges faced by children living in a highly vulnerable 
riverine and fisher-dependent environment. 

The assessment findings demonstrate that education barriers are strongly connected with poverty, livelihood 
insecurity, disasters, river erosion, inadequate housing, limited savings and weak coping capacity. Therefore, 
addressing children's education requires more than conventional academic support. 

GRACE's approach combines education with values, life skills, health and nutrition, creativity, sports, climate 
awareness, environmental responsibility and child protection. This integrated model has the potential to 
support not only children's academic development but also their ability to cope with the social, economic and 
environmental challenges surrounding their families and communities. 



 
The initial participation of 20 children provides a foundation for developing a broader community-based 
education model. With continued engagement from parents, teachers, community representatives and GRACE, 
the initiative can progressively contribute to improved educational continuity, stronger child protection, greater 
community ownership and enhanced resilience among children in the vulnerable fisher communities along the 
Rupsha River. 

GRACE believes that investing in children's knowledge, character, skills and values from an early age is an 
investment in building a more capable, responsible and resilient generation. 

 

 


